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Portions of this work will be presented at the annual meeting of the Midwestern Psychological Association, 1997. 2Address all correspondence concerning this article to Scott Hemenover, Department of Psychology, University of Nebraska--Lincoln, Lincoln, Nebraska 68588-0308, e-mail:shh@ unlgradl.unl.edu. Impaired performance for certain tasks (e.g., anagrams) in contexts of evaluation may be related to participants' affective and cognitive experiences. Compared to participants without these characteristics, researchers have shown performance impairments among highly anxious participants (Covington & Omelich, 1987; Mathews & MacLeod, 1986; Mathews, May, Mogg, & Eysenck, 1990) , participants with a dispositional tendency to experience intrusive thoughts and those experiencing intrusive thoughts during testing (Sarason, 1961; Sarason, Sarason, Keefe, Hayes, & Shearin, 1986; Sarason & Stoops, 1978) , participants experiencing a real-life stressor (Parkinson & Rachman, 1981) , and participants appraising a task as threatening (Tomaka, Blascovich, Kelsey, & Leitten, 1993 ).
An influential model of emotional experience (Lazarus, 1991) , which has received considerable support in the literature (Frijda, Kuipers, & ter Schure, 1989; Smith & Ellsworth, 1985 , 1987 Smith, Haynes, Lazarus, & Pope, 1993; Smith & Lazarus, 1993) , proposes that patterns of cognitive appraisals produce differential affective experiences. Given the strong link between negative affectivity (e.g., anxiety, fear) and intrusive cognitions that is common among poor performing participants (e.g., Sarason & Stroops, 1978) , performance impairments in contexts of evaluation may be due to negative affectivity produced by cognitive appraisals, which leads to task interference from responses such as self-deprecating cognitions, and hence poor task performance.
Therefore, threat appraisals (high personal relevance, potential loss, and low coping ability) of a task in a realistic context should produce a pattern of negative affectivity, high rates of cognitive interference, and poor performance levels, while challenge appraisals (high personal relevance, potential gain, and high coping ability) should lead to positive affectivity, low rates of cognitive interference, and good performance. To test this possibility a study was designed in which appraisals were manipulated, and appraisals, affect, and intrusive cognition patterns were observed during the performance of two tasks (mental math and Raven matrices; Raven, 1958) for which errors were also recorded.
In early attempts to manipulate appraisals (e.g., Lazarus & Alfert, 1964; Speisman, Lazarus & Mordkoff, 1964) , participants listened to audiotaped narratives prior to, or during, stressful films (e.g., a film on woodshop safety graphically depicting several accidents was commonly used). These narratives emphasized a particular theme, encouraging participants to view the film in a particular way (e.g., intellectually, or as traumatic). These studies were successful in producing differential subjective and physiological responses to a given stressor, but they did not address task performance or intrusive cognitions.
